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Abstract

| investigated the difficulties that my students encountered in academic writing in
Advanced Reading and Writing Skills Course at ELT department of Canakkale Onsekiz
Mart University in 2011-2012 academic year by means of the Inventory of Academic
Writing. They indicated their problems were mainly related to paraphrasing and
quoting however they disregarded some of their essential problems such as deciding
whether citation is needed or not. | crosschecked the problems they identified with
the items in Transparent Academic Writing Rubric (TAWR) that | developed to score
their papers. In the light of the findings, | revised the syllabus and for 2012-2013
academic year, added a new component to familiarize them with the items in TAWR.
| modelled how to score papers by working on several samples from previous years
in the classroom and asked them to score their own papers. Finally, | administered
an anonymous peer review process. Each student reviewed a blinded assignment
and scored it by using TAWR. | compared their scores with my scores and this had an
impact on their course scores. The overall indication of this study highlights that we,
as language teachers, should analyse our students’ needs and arrange our teaching
plans accordingly.
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Introduction students

" Developing academic writing skills have been Realize the impact of developing (academic) reading sk,
investigated by several researchers (e.g. Marlink, " Experience difficulty in understanding why (academic)
2009)' writing is important.

My duty as the lecturer of the Advanced Reading and Writing

2 But there is no one-size-fits-all, e

+ Explain why to develop academic writing skills

+ by relating it action research studies they are expected
eachers In thelr caresr.

+ Thus, | need detailed info about my own classes.

to conduct as effective t

Now, they developed Of course, not!
awareness!

* Isimply developed awareness:
* Did not solve all problems.
* As the nature of teaching requires:

* I need to confront several subsequent

problems throughout the semester.




Digital
technology in
writing classes

* Incorporate digital technology into writing classes:

* To check student papers against plagiarism,
! To provide more effective feedback,
3 Create a virtual class Turnitin and welcome online

assignment submissions.

2010 report

21 independent studies.

Scientific basis of their services by highlighting the results of

research studies on pedagogy and practice in writing.

The overall conclusions:

* teachers should integrate process writing, pay attention to
originality, provide formative feedback, benefit from peer
review, appreciate the contribution of writing on learning
in the content areas, and impose technology to enhance

writing.

2014 report

Evidence on Turnitin’s educational gains:

“by encouraging students to become more original
writers, facilitating electronic submission and helping
instructors reduce the amount of time spent grading,
while increasing the quality of feedback they give and the

level of student engagement” (p. 9).

16.12.2014

Features

S

2012 report

39 independently published studies on the

impact of Turnitin services.

A consensus:
* Turnitin is an effective tool in the prevention

and detection of plagiarism.



The main aim

* Identifying the problems that
freshmen encounter in writing their

academic papers.
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¢ Turkey:

z

% Canakkale Onsekiz Mart University

% ELT Department

% 2 consecutive academic years:
@ 2011-2012 & 2012-2013

% Spring semester
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INSTRUMENTS

# Transparent Academic Writing Rubric
(Razi, 2013)
Academic Writing a=.89
Difficulty and intra-rater reliability
Strategy Inventory 2 [Pearson’s r(55) = .99, p <.001]
“ a=.90 inter-rater reliability
“ g2itemsin2 groups: #  [Pearson’s r(55) =.97, p <.001]
“ Difficulties (33 50 items in 5 groups :
items), 4 introduction (8 items),
2 Strategies (9 items) citation (16 items),
academic writing (8 items),
idea presentation (11 items),

— mechanics (7 items).
VRACO B BT BT g by W O S0 7
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2011-2012 2012-2013
Female
Male
Female
Male
Repeating Female

Male

Excluded students who did not submit papers!

Age: from 17 to 35; Age mean = 21
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PROCEDURES OF
DATA COLLECTION

od Reading and Writing

ents suggested by

Advanc
course Cont

pazi (2011)
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ul Cause of plagiarism

oy - Requires a citation or not
Paraphrasing

Reliability of sources
rate into paper.

comprehension
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Narrowing down the topic
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Topic selection
Length of a paragraph

Incorporating figures

iting the references

Incorporating tables

Using linking device:

Supporting the main idea

Outline
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Using block quotations
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RQ3: Most common self-reported academic PROCESS WRITING IN 2012-2013

writing strategies? (2011-2012) - » IS m
(Week 4) (We (Week 9)

Tutor feedback Tutor feedback Tutor feedback

s 3
Familiarization of
ek a a
(Week 13) (Week 12) (Week 11)

Self feedback Tutor feedback Tutor feedback

. 5

_ Self & anonymous
feek 14) . submission . peer score

Peer & tutor feedback Digital feedback Self & peer feedback

¥ 4

Tutor feedback

TIME SPENT ON PROCESS WRITING RQ1: Self-reported difficulties freshmen encounter

in academic writing? (2012-2013)
PROCESS WRITING 2011-2012 2012-2013

Choosing topic and brainstorming 4,59 4,94
Preparing outline 3,02 3,39
Writing the first draft 7,02
Writing the second drafts 7,37
Revision 5,12

Proofreading

smprehending s

Total

Traban Renw v 0 Aot 2
YA BB Brting by S O 304 5 Vo b G ey sy s Pt i e ow g by Soles bew ey

Elﬁzggﬁﬂ s oo : RQ3: Most common self-reported academic
“| encounter in academic writing?(2012-2013) writing strategies? (2012-2013)

Trmber Sesew et i efics Arhamre b stsdents v g W Sule bes 9eg
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RQ4: Differences in difficulty, strategy and D i sSsCu s s I o n

?
Hleiiteh Classroom-based assessment (Lam, 2013):

* A combination of self, peer and tutor review.

Feedback develops learner autonomy (Hu & Lam, 2010).

Provide feedback from multiple sources.

* Develop metacognitive writing strategies to reflect, criticize, and
redraft their own papers (Lam, 2013).

Such strategies support learner autonomy:

* Essential by university students (Humphreys & Wyatt, 2013).

Autonomy is culture specific (Humphreys & Wyatt, 2013):

* Turkey, students are centred on dependence before university.

* Encouragement of learner autonomy is rather essential.

The Zone of Proximal Development (Vygotsky, 1978):

* Identifies the contribution of interaction and collaboration.

71.96 13.81 * A peer provides awareness on the problems in a paper:

84.02 12.01 i : *  The other peer comes to a new stage of development (Ruecker, 2010).

Troter hevra b o et Troto bre b o krte
Yot b mtema arting by S O Jo0p 3 YRt b mtema arting by S O Jo0e

onclusion 2

¢ Identifying academic writing ¢ To overcome academic writing
difficulties is a challenging task for difficulties, freshmen employ

freshmen. strategies at a high level.

Troter hevra b o et Troto bre b o krte
Yot b mtema arting by S O 3004 3 YRt b mtema arting by S O Jo0e

Conclusion 3 IEducational implications

“ Familiarization with the rubric seems
to be beneficial for the development

of better academic writing skills.

Troter hevra b o et Troto bre b o krte
Yot b mtema arting by S O 3004 YRt b mtema arting by S O Jo0e
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Implicatior=- PROCESS WRITING IN 2014-2015

Further reses=r< . . e

tutor feedback tutorfeedback tutor feedback

2
e o R o
rubr
(Week 13) et eek 1

Self feedback mediated feedback tutor feedback

-

- - EeliSancyynons

k 14) ‘ submission peer score
Peer & tutor feedback Digital feedback Self & peer feedback

digital ‘

Tutor feedback
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